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Study visit group report

	Group No
	11

	Title of the visit
	 Developing creativity in Learning and Teaching via cultural education

	Topic
	Developing creativity

	City, country
	Brussels, Belgium

	Type of visit 
	ECOTEC  - Transversal Study Visit

	Dates of visit
	23.11.09  - 27.11.09

	Group reporters
	Jacqueline Stevens and David Farrow


Dear participants,

The purpose of a study visit is to generate an exchange of experience and good practice between the country you visit and the countries you all come from. Thus, participating in a study visit can be an exciting experience and an important learning tool for you. 

During the visit you are invited to prepare a group report summarising your discussions and learning. This will help Cedefop disseminate what you have learnt to others, who share your interest but did not participate in this particular study visit.

On the first day of the visit, you are to select a reporter who will be responsible for preparing the final report and submitting it to Cedefop. Everybody should contribute to the report by sharing their views, knowledge, and practices in their respective countries. Please start working on the report from the first day of the visit. 

You will, of course, be taking your own notes during presentations and field visits; but the group report should highlight the result of the group’s reflections on what was seen and learnt during the entire visit and the different perspectives brought by the different countries and participants. The report should NOT read as a travel diary, describing every day and every session or visit. 

Cedefop will publish extracts of your reports on its website and make them available to experts in education and vocational training. When writing the report, please keep this readership in mind: make your report clear, interesting, and detailed enough to be useful to colleagues throughout Europe. 
By attaching any photos to the report, you agree to Cedefop’s right to use them in its publications on study visits and on its website.
Please prepare the report in the working language of the group.

Please do not include the programme or list of participants.

The reporter should submit the report to Cedefop (studyvisits@cedefop.europa.eu) within ONE month after the visit.
I. Findings

This section summarises the findings of the group while visiting host institutions, discussing issues with the hosts and within the group. You will be reflecting on what you learnt every day. But to put them together and give an overall picture, you need to devote a special session to prepare the final report on the last day of the visit. 

In this section, it is important that you describe not only things you learnt about the host country but also what you learnt about the countries represented by group members. 

1. One of the objectives of the study visits programme is to exchange examples of good practice among hosts and participants. Cedefop will select well-described projects/programmes/initiatives and disseminate them to former participants and a wider public, including potential partners for future projects. Therefore it is important that you identify and describe all aspects that, in your view, make these projects/programmes/initiatives successful and worth exploring.

Describe each of the good practices you learnt about during the visit (both from the hosts and from one another) indicating the following: 

	title of the project/programme/initiative

	country
	name of the institution that implements it (if possible, provide a website)


	Contact person (if possible) who presented the programme to the group


	whom the project/ programme/ initiative addresses


	what features of the project/programme/initiative make it an example of good practice 



	The organisation of education in Flanders
	Belgium
	Department of education and training 
	Nina Mares
	All participants
	General introduction to the organisation of education in Flanders

	Cultural education in Flanders
	Belgium
	Department of education and training
	Brecht Demeulenaere
	 ideas can be used with younger and older children
	Film shows – videos
Ways to tap into those children (i.e. autism) to be able to express those feelings and find ways to integrate back into a mainstream school. 

	School visit: Kunsthumaniora Brussel
	Belgium
	Kunsthumaniora
	Jurgen Wayenberg
(Head Teacher)
	All participants for ideas with Junior and secondary school children
	Drama (wordcraft) 
French – being a journalist

Dance – phrase

Dance-  cosmos

Time dedicated to performance.

Able to relate to local environment / resources and perform regularly.

	Ambrosia’s Tafel
	Belgium
	Paul Bottelberghs
	Paul@ambrosiasTafel.be
	Whole communities
	· Works at the philosophical whole child level, instead of at the level expected by targets, curriculum etc.
· An informal way of promoting the use of a language known by the child / adult

· Allows the child to express him/herself (and the adult/community member)

· Unlocking that, that would enable the child to express themselves thus empowering the child to have a greater belief in him/herself

· A great example of partnership working acknowledging the positive impact of external influence

· A good way to develop the language skills of pupils with special educational needs

· They don’t try to change students the programme accepts the way they are and builds on it.
· Accepts the way that pupils see the world.

	Dynamo – projects for cultural education
	Belgium
	De Beemden Mechelen
	Karel vloeberghen
	Those working with SEN children
	· All children trained as individuals
· A programme made for each child until they have required the skills they need

	Cenntre for part time art education
	Belgium
	DKO Portaelschool
	Gert Van Lancker
	Those interested in provision of art education
	· Provides a way for local children to extra art curricular
· For both adults and children to extend / develop hobbies / skills

	Primary school for special needs
	Belgium
	Mozaiek plus
	Jeannine Jacobs
	Those working with SEN children
	· Strong connection with the DKO
· Partnership working with cultural organisation which leads to staff development as well as pupil activity

	Cultural-educational network
	
	Magda
	Laura Van Bouchout
	
	· Partnership working between cultural organisations and schools
· CPD for teachers and a possible impact on teacher training

	
	
	Brede School
	Nieke Nouwen
	
	· Bringing the young and the old together
· Using a valuable resource to tell of culture / past to the younger generation


* You can describe as many good practices as you find necessary. You can add rows to the table.
2. The study visits programme aims to promote and support policy development and cooperation in lifelong learning. That is why it is important to know what you learnt about such policies and their implementation during your visit. You are invited to describe your findings concerning the following:

2.1. Approaches taken by participating countries (both host and participants’) regarding the theme of the visit. Are there any similar approaches/measures in participating countries? What aspects are similar and why? What aspects are different and why? 

	The involvement of politics in cultural and artistic education in Belgium is far greater than in the countries represented by the group in general. In Belgium there is no such thing as paying for education; children are able to attend a school or university free of charge. In Belgium there is no exam for university the children are accepted purely on teacher assessment. In the UK, for example, the children are heavily tested at all stages of their school career and the tests at 18 (A-level) determine whether they are able to go to university and in fact, what university as they are graded and some require very high exam for entry. 
In France there are agricultural vocational schools; socio-cultural education is part of the curriculum here, something which is not apparent in any of the other schools present. Schools specialising in ‘the arts’ (music, dance, art and drama) are not found in Germany (Bavaria) or Italy. However specialist schools for the arts do exist in the UK but these schools don’t generally concentrate on the development of the pupils as future professional artists in the same way as in Kunsthumaniora.
There are no Special Schools in Italy or Romania – all SEN pupils are integrated into mainstream schools. However, there are some Special Schools in Portugal, UK and France – but in Portugal and The Czech Republic the government is trying to integrate students into mainstream schools. In Germany (Bavaria), once a child has entered a special school it is very difficult for that child to leave as funding goes with that child and as a consequence the school will do all that it can to keep the child there.

In the Czech Republic and Portugal every primary teacher must play a musical instrument. The expectation in Germany (Bavaria) is that schools appoint specialist art teachers. This is not the case in the UK where teachers are however, appointed by the Head teacher for their skills, skills that the school needs at the time. In Italy it appears to be a cause for concern that schools are unable to choose their own staff, the staff are chosen for the schools by the authority regardless of their character but only measured against their competencies.
On visiting the school for ‘part-time Art’ the group had very varying experiences of the way in which art education is delivered in their own country. In the UK there are similar establishments for adults and children but not necessarily dedicated to the visual arts as was the school visited in Vilvoorde. Children and adults would have to pay for this. In Germany (Bavaria) there are courses that run in the afternoons using the empty classrooms (German school only operate in the mornings). Pupils attending would have to pay. In Belgium once people have joined a course it is difficult to swap to another area of art as the courses are very popular and free or a minimal charge is asked for (Euro 85 for children for the whole year and Euro 205 for adults). In The Czech Republic teachers are paid by the government; after school lessons happen every day if the children want to attend. These are generally in the form of basic art skills, for example painting, violin lessons, drama etc. Unlike other countries represented by the group Belgium does not have exclusive private schools that are paid for by the pupils except international schools. 
In France there are cultural centres but these do not provide as many activities. In Portugal, Turkey, Romania and Italy no such schools, dedicated purely to the arts, exist. However, they do in Spain but they are all private and the fees are expensive. If children wish to study art they must do so at High School and then at university. 



2.2. Challenges faced by participating countries (including host) in their efforts to implement policies related to the theme of the visit. What are the challenges? Are they common challenges? If so, why? If not, why not?

	In Italy, Germany (Bavaria), Romania, Portugal (in public schools – those totally funded by the government) the headmaster cannot choose his own staff, this is determined by the authority and the schools needs; so hinders the school’s choice to pick staff who would develop creativity. 

Ambrosia’s Tafel has limited reach as it is not part of the educational agenda across the whole of Flanders. Funding and resources are an issue and they must seek revenue from companies and charities to exist and function. 
This organisation sets about to change hearts and minds (and practices) of adults / teachers – they are open to the fat that this is a very difficult thing to do. They do not want to change pupils but the way that adults work with them. They acknowledge that the idea of literacy has to change; that broader portfolios of literacy skills are needed. Their concern is that people should not merely be consumers, but active producers of multi-media and as such tap into this medium to find ways of allowing children, who would otherwise be unable to, express themselves.
The projects embarked on by Ambrosia’s Tafel are engaging and enterprising, however, it is recognised that such projects would be difficult to sustain with class sizes as large as 30 or more. The design of the classrooms is not conducive to doing such creative projects and would necessitate further working areas. In French and Portuguese schools it is felt that too few hours allocated to the arts. 
Surveys revealed that there was no difference competency levels between younger, newer teachers and experienced, older teachers. It was therefore paramount that levels of training increased; teachers at all levels need to change form classic to digital literacy and the skills they need to deal with this improved. 
In all cases that we have seen a main challenge is that projects are implemented and that partnership approaches are sustained for the life of the school. 

In many countries (Czech Republic, Romania, Germany (Bavaria), Spain and Italy), schools don’t get extra money from the Government or agencies to do cultural projects – it is just expected to happen in everyday teaching. It depends on whose class you are in though. All thought that perhaps having these funds would make for more activity and better activity for some, and certainly more training for teachers in other countries.



2.3. Name and describe effective and innovative solutions you have identified that participating countries (both host and participants) apply to address the challenges mentioned in question 2.2. Please mention specific country examples. 
	· Find other European funds to resource this type of work in schools even when the government does not give enough money – e.g. Children’s Museum, funded by FSE.
· External partnerships with, in Romania, tourist agencies, in Italy, with other organisations with funds, in UK, freelance artists through creative partnerships, can provide an alternative view and support to deliver such projects.
· Belgium: From ambrosia’s Tafel the idea of neighbourhood projects or schools working within their communities develops a greater sense of identity, worth and value to not just to themselves but others involved. For example to enable and use the arts to accept and respect the culture of others very different to their own. The individual using the memories of their own roots and sharing this with their children. 

· Use of partnerships to coach / develop staff to develop and carry on projects. Development and implementation of a partnership project that is sustainable.



2.4. Assessment of the transferability of policies and practices. Could any examples of good practice presented in this report be applied and transferred to other countries? If so, why? If not, why not?
	To challenge young people to explore their strengths, the way of expressing that is the closest to their personality. It was evident from the Ambrosia’s Tafel project that an aim of theirs was to promote the practice and practical application of using digital media. Every teacher can work with media; it doesn’t need too many technical skills. Teachers and children can work on their talents and when people feel comfortable they will then communicate in the way they wish, especially when they have been given the opportunity to make their own choices. Allowing people to speak in their own language without feeling inhibited; this may be in the form of drawing, dance or music, as examples. 
All schools should be part of the local community; it is important that there is a connection between the virtual world and the real world, that’s real life. Education should not be about what people can’t do and don’t have, rather what they do have and how they can move on and develop from this. People who want to change their way of thinking, want to make things different are given the opportunity to do so. 

Could valid curriculum projects delivered by partners work?
In Italy there are no specific local authorities to organise activities there are networks that meet but to work together they need to find their own funding. In Turkey it would not be possible to set up partnerships due to lack of funding, the curriculum is determined by the ministry and schools are only able to use this curriculum.
In Portugal, Czech Republic such projects exist, although limited. In Germany (Bavaria) each school has its own network of partners to work with. In Spain there is an association of partners who organise activities, in addition to the school arranging their own partnerships. In Romania such projects would not be funded by the authority but could be self-funded or by European funds, there are partnerships with foundation organisations with non-government funding.
Could Magda / Dynamo projects funded by authorities be a way forward?
The projects add a richness and diversity to the school’s curriculum, the groups opinion is that such enterprises provide opportunities to bring people from the community into schools so that all parties can work together. In Italy and Turkey it would be a good structure for tourism, to add a cultural aspect to the curriculum because many schools work alone and they do not have the enthusiasm or drive to promote partnerships. Germany (Bavaria), Spain, Romania and Czech think such projects are good but unnecessary in their countries as such projects already happen. In Germany (Bavaria) lots of artists approach schools all the time so there is no need for a network of artists. Spain and Germany (Bavaria), however, think that it would be good for artists to be involved in teacher training. In Czech and in Germany (Bavaria) and Romania cross-curricular themed projects regularly happen so the drama teacher may work with the geography teacher and an art teacher may work with other subjects so they don’t need the artists. Both of these projects are similar to those that already exist in the UK and we were impressed by the need for sustainability and whole-school approaches.

Could genuine pupil led projects happen?
In Portugal, these type of projects could happen and in some cases often do on a voluntary basis. In Bavaria in Germany (Bavaria) in year 9 classes, it is now compulsory to have pupil-led projects so that young people learn the skills of leadinig, making decisions, directing etc. as opposed to teacher-led projects. This is also the same in French and Romanian vocational schools. In Spain and Italy, pupil-led work is up to the school and teacher on an optional basis. In Turkey, this kind of work does not happen.
Could community schools work?

There are community schools in Germany (Bavaria) but nobody will work in schools without payment, so although there may be lots of outside input, none of it would be voluntary.
In Czech republic people want to work on a voluntary basis.

There are no community schools in Italy – all schools are paid by the Government – but there are lots of external people who come and work in the school in both formal and informal ways.

Schools onply work with external partners in special projects, not in everyday teaching activities, although these activities may last for a whole year. The only part of community which always takes part in the teaching process are the parents.
In Turkey only in private schools would there be a wider community aspect to the education.
In all Romanian schools work in cooperation with cultural centres from the local area.



3. Creating networks of experts, building partnerships for future projects is another important objective of the study visit programme. 

Please state whether and which ideas for future cooperation have evolved during meetings and discussions. 

	Music or art opens the secret part of our brain.
Miss Tanja, in the video “Do it yourself’ said, “teachers should start thinking differently. It is also about respect especially about love.” 
Children express through their artistic creations (drawings, pictures, music, and photographs) much more than at the beginning of the project. 

Every teacher to work at some point with media

The representative from France proposes that links are made with her school to promote good practice in developing and sustaining eco-friendly ways of working. This will culminate in a photographic exhibition, in France, of examples of good practice from other participating schools.



TO SUM UP:

4. What is the most interesting/useful information that the group believes should be communicated to others? To whom, do you think, this information will be of most interest? 
	“Every child is born an artist. When you grow up, you forget this” (Picasso)
“Every child is a treasure we need to discover” 

“The intuitive mind is a divine gift, while the rational mind is a faithful and loyal servant. We have created a society to respect the servant, having completely forgotten about the godly gift”.

(Albert Einstein)

Art and creativity are universal languages that unite pupils from different countries and cultures, enabling them to work together.
Methodology is based on practice; everyone can choose the language or means that makes him/her feel comfortable. They only work when they are demanded by the school or organisation.
The position of the camera should be at the level of the child being photographed or filmed.

Creativity is a matter of showing respect for the language which most closely matches your personality. We live in an age which over-values the merit of verbal communication. Whoever is able to talk fluently possesses a clear advantage in our modern world. You have to talk about your feelings, explain your ideas; formulate your points of view .In reality this skill is very unevenly distributed.
‘Educating our children is not the sole task of schools and parents, but of the whole society.’



II. Organisation of the visit

This part of the report will not be published but it will be made available to the organiser and will be used by national agencies and Cedefop to monitor and improve implementation of the study visits programme.
We recognise the value of ongoing feedback as a way of ensuring that the programme is at all times a responsive and dynamic initiative, meeting the needs of its various participants and target audiences. In this section you are invited to give us your feedback on several factors that, in our opinion, contribute to an effective visit. 
1. Discuss within the group and check if you agree or disagree with the following statements. Please mark only one box (() that expresses most closely the opinion of the entire group. Please use Question 2 of this section to elaborate on your responses, if needed.

	
	
	All agree
	Most agree
	Most disagree
	All disagree
	Not applicable

	e.g.
	The size of the group was good.
	(
	(
	(
	(
	(

	1.1.
	The programme of the visit followed the description in the catalogue.
	X
	(
	(
	(
	(

	1.2.
	There was a balance between theoretical and practical sessions.
	X
	(
	(
	(
	(

	1.3.
	Presentations and field visits were linked in a coherent and complementary manner.
	(
	X
	(
	(
	(

	1.4.
	The topic was presented from the perspectives of the following actors of the education and training system in the host country: 
	(
	X
	(
	(
	(

	1.4.1.
	· government and policy-makers 
	(
	X
	(
	(
	(

	1.4.2.
	· social partners
	X
	(
	(
	(
	(

	1.4.3.
	· heads of institutions
	X
	(
	(
	(
	(

	1.4.4.
	· teachers and trainers
	X
	(
	(
	(
	(

	1.4.5.
	· students/trainees
	(
	(
	X
	(
	(

	1.4.6.
	· users of services
	(
	(
	(
	(
	X

	1.5.
	There was enough time allocated to participants’ presentations.
	(
	X
	(
	(
	(

	1.6.
	The background documentation on the theme provided before the visit helped to prepare for the visit.
	X
	(
	(
	(
	(

	1.7.
	Most of the group received a programme well in advance.
	X
	(
	(
	(
	(

	1.8.
	The information provided before the visit about transportation and accommodation was useful. 
	(
	X
	(
	(
	(

	1.9.
	The organiser accompanied the group during the entire programme.
	X
	(
	(
	(
	(

	1.10.
	The size of the group was appropriate.
	X
	(
	(
	(
	(

	1.11.
	The group comprised a good mixture of participants with diverse professional backgrounds.
	X
	(
	(
	(
	(

	1.12.
	There were enough opportunities for interaction with representatives of the host organisations. 
	X
	(
	(
	(
	(

	1.13.
	There was enough time allocated for discussion within the group. 
	(
	X
	(
	(
	(

	1.14.
	The Cedefop study visits website provided information that helped to prepare for the visit.
	X
	(
	(
	(
	(


2. If you have any comments on the items 1.1. – 1.14 above, please write them in the box below.
	As a group we would have liked some more time to have had the opportunity to immerse ourselves in the culture of the city, so we have a greater appreciation of the facilities available to schools for example art galleries, exhibitions, displays, theatre etc.



III. Summary

	Very satisfied
	10


1. Having summarised all your reflections and impressions, please indicate how satisfied you are with your participation in the study visit. Indicate the number of participants for each category, e.g.

	Very satisfied
	
	Satisfied
	
	Somewhat satisfied
	
	Not satisfied


	
	Neither satisfied nor dissatisfied
	


2. What elements and aspects of the study visits do you think could be changed or improved? 
	· We would like to have seen more of the city we are staying in perhaps museum or theatre to more fully understand the culture of our environment, particularly as it was the theme of the visit.
· Somebody experienced in the theme to be a point of contact during the week.




3. If there is anything else you would like to write about that is not included in the above questions, please feel free to write below or attach a separate sheet.
	


Thank you!
Please submit the report to Cedefop (studyvisits@cedefop.europa.eu) within one month after the visit.
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